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The purpose of the monitoring was to independently collect and analyse data to improve understanding around the programme, and give beneficiaries an opportunity to provide feedback on the intervention. Based on this information collected, it can be used to understand the status of the program, as well as to identify areas of potential adjustment within the program.
Due to the Syrian context and its security environment, the monitoring exercise is extremely challenging. The general lack of information, notably concerning population figures, does not allow for representative sampling to be implemented. Access constraints mean that contact between monitors, partner field teams, and beneficiary communities has to be organised and coordinated by the implementing partner (IP) in order to guarantee a safe environment where participants feel secure and comfortable to share information that supports the monitoring evidence. 
Presentation of the programme monitored
Launched in February 2016, Taallum was designed as pilot project to support the long-term, government[footnoteRef:1] led development of education in Syria. It is one of the programmes supported by HMG under the umbrella of ‘Governance through Education’, a HMG-initiative that seeks to ensure that Syrian children displaced and affected by the protracted conflict have increasing access to high quality education. The main objectives of the programme are to improve the capacity of provincial education institutions to prioritise and deliver education as well as to enhance the conditions for teaching and learning in the provincial pilot locations. The pilot intends to work with officials in the Education Directorate and Assemblies to support them in identifying needs, prioritising them based on the resources available, and using this information to develop plans for submission and approval. Once Taallum releases funds for the execution of plans, this pilot further supports counterparts to procure goods and services effectively, communicate results, and conduct monitoring and evaluation. Taallum’s approach seeks to imitate as much as possible a standard government planning process and cycle.   [1:  In the context of Taallum, the word government is meant to refer to the overall authority that will lead the country, not in particular to the current government in place in Syria. ] 

Monitoring Methodology
IMPACT Initiatives monitoring was designed in cooperation with HMG teams and the Taallum programme team. Research questions, indicators, and tools were designed and discussed among all key stakeholders prior to their implementation.
The monitoring was conducted by IMPACT staff from 7 November 2016 to 15 November 2016 for Monitoring Round 1 and from 10 January 2017 to 18 January 2017 (Monitoring Round 2) in areas in Northern Syria. In order to capture the variety of Taallum’s activities in the governates of Idleb and Aleppo, the following locations were chosen: Anjara (Aleppo governorate), Kafr Nbol (Idleb governorate) and Ma’arat Al Nouman (Idleb governorate) for Monitoring Round 1 and West Sama’an (Aleppo governorate), Kafr Nbol (Idleb governorate) and Ma’arat Al Nouman (Idleb governorate) for Monitoring Round 2. Monitoring Round 1 aims at capturing the opinions of EA/ED representatives regarding their ability to deliver quality education services and if this ability has changed through the support provided by Taallum. In Monitoring Round 2 IMPACT monitoring focuses on parents and teachers/school leaders regarding the access to quality education and which are the potential barriers for children to receive quality education in Syria. 
[image: ]
Map 1. Taallum locations where monitoring was implemented. 

The monitoring took place for a period of two days in each governorate in Monitoring Round 1 (MR1) and two days per school in Monitoring Round 2 (MR2). IMPACT implemented both Focus Group Discussions (FGDs) and Key Informant Interviews (KIIs) in each governorate in both monitoring rounds. 
[bookmark: _GoBack]The following table summarises the Research Questions, the Outputs and Outcomes monitored and the Indicators used. 
	Research Questions
	Outputs and Outcomes monitored
	Indicators

	








What difference is Taallum making to the capacity of EAs and EDs to prioritize and deliver education services? (What works and why?) Have counterparts been able to effectively complete modules? Why/why not? What have they learnt? How have they been able to apply this? Why/why not? What is making the biggest different to the capacity of EAs and EDs, and their ability to deliver education services? What is preventing them from doing their work, including internal and external factors?
	Outputs monitored 
	Personnel in key positions in pilot education institutions trained, coached and mentored in design and delivery of services (and have increased knowledge and skills as a result)
	Qualitative Indicators
	Perception of the participants concerning the main challenges in completing the module webinars

	
	
	
	
	Perception of participants concerning the usefulness/relevance of the different modules of the capacity building program for their work as education professionals

	
	
	
	Quantitative Indicators 
	Number and percentage of participants who have completed each module webinars

	
	
	High quality plans and budgets developed by pilot education institutions, well prioritised against relevant framework criteria
	Qualitative Indicators 
	Perception of ED and EA on their ability in planning and delivering education services, before and after the Taallum capacity building program

	
	
	
	Quantitative Indicators 
	Number and percentage of plans approved that are implemented according to the established timeline since the beginning of Taallum program

	















What difference is Taallum making to conditions for teaching and learning in pilot locations (including in the classrooms)? How have conditions for teaching and learning changed? Why? Why not? (What has caused these changes?) What are the barriers for parents in sending their children to school? How have these changed? Why? Why not? (What has caused these changes?)
	Outputs monitored 
	














Service delivery plans executed by pilot education institutions to improve access and quality of education for teachers and students
	Qualitative indicators 
	Perception of teachers concerning the quality of learning material over the lifetime of the Taallum intervention and on how that has changed/not changed

	
	
	
	
	Perception of teachers and school leaders on their ability to provide quality education (over the lifetime of Taallum intervention) and if this is changing and why

	
	
	
	
	Perception of teachers and school leaders on the main barriers to providing quality teaching

	
	
	
	
	Perception of parents on main barriers for the children to receive quality education

	
	
	
	Quantitative Indicators
	Number and percentage of education facilities where refurbishing/repairing activities have been completed since the beginning of Taallum program

	
	
	
	
	Number and percentage of teachers that have completed trainings in emergency education since the beginning of Taallum program

	
	
	
	
	Number and percentage of students that have received learning materials since the beginning of Taallum program

	
	
	






Coordination, communication and consultation mechanisms for good governance established by pilot education institutions as the basis of service delivery
	Qualitative Indicators 
	Ability of teacher to manage classroom behaviour

	
	
	
	
	Perception of parents concerning the quality of the teaching over the lifetime of the Taallum intervention

	
	
	
	
	Willingness and ability of parents to send their children to school (and how this may have changed) including perception of parents concerning the level of security risk involved in their children attending school before and after Taallum intervention  

	
	
	
	Quantitative Indicators 
	Evidence of changes in learning outcomes - based on any available data collected by teachers or schools 

	
	
	
	
	Number of children attending school (based on school attendance records)

	
	
	
	
	Number of children in classroom in schools supported by Taallum intervention



The next table provides some information on the monitoring exercise per community. 
Monitoring Round 1
	Location
	Day 1
	Activity
	Day 2 
	Activity

	
	Idleb Governorate 

	Kafr Nbol
	14.11.2016
	1 FGD with EA/ED representatives[footnoteRef:2] [2:  EA: Education Assembly; ED: Education Directorate] 

1 KII with EA/ED representative
	
	

	Ma’arat Al Nouman
	
	
	15.11.2016
	3 KII with EA/ED representatives
1 KII with Taallum staff 

	
	Aleppo Governorate

	Anjara
	07.11.2016
	1 FGD with EA/ED representatives
1 KII with Taallum staff
	08.11.2016
	4 KII with EA/ED representatives[footnoteRef:3] [3:  These activities were planned. However, they had to be cancelled due to constant airstrikes in the location.] 



Monitoring Round 2 
	Location
	Day 1
	Activity
	Day 2
	Activity

	
	Idleb governorate

	Kafr Nbol: Zi Qar
	10.01.2017
	1 FGD with male parents’ representatives
1 FGD with female parents’ representatives
	11.01.2017
	4 KII with teachers/school leaders
1 KII with Taallum staff 
DO of classroom activity[footnoteRef:4]  [4:  Direct Observation of classroom activity could not take place, as the school chosen by Taallum and visited was not functional. ] 


	Ma’arat Al Nouman: Al Quzaiz
	17.01.2017
	1 FGD with male parents’ representatives
1 FGD with female parents’ representatives
	18.01.2017
	4 KII with teachers/school leaders
1 KII with Taallum staff 
DO of classroom activity[footnoteRef:5] [5:  Direct Observation of classroom activity had to be rescheduled due to exam period.] 


	
	Aleppo governorate 

	 Awayjil
	10.01.2017
	1 FGD with male parents’ representatives
1 FGD with female parents’ representatives
	11.01.2017
	4 KII with teachers/school leaders
1 KII with Taallum staff 
DO of classroom activity[footnoteRef:6] [6:  Direct Observation of classroom activity had to be rescheduled due to midterm break. ] 


	 Basratun
	17.01.2017
	1 FGD with male parents’ representatives
1 FGD with female parents’ representatives
	18.01.2017
	4 KII with teachers/school leaders
1 KII with Taallum staff 
DO of classroom activity[footnoteRef:7] [7:  Direct Observation of classroom activity had to be rescheduled due to midterm break. ] 




Challenges: 
During the implementation of the monitoring, teams experienced some challenges which are mostly linked to remote management and the conflict context inside Syria: 
· Day 2 in MR1 in Anjara (Aleppo governorate) had to be cancelled due to security reasons. 
· The participant lists provided by the IP in advance of the monitoring activity was, in some cases, revised, as a number of participants were unable to attend the monitoring and they had to be replaced by others. This occurred predominantly in Monitoring Round 2 in all locations in the case of parents whose children attend schools supported by Taallum. 
· The existence of exam periods/Midterm breaks were unknown by the IP at the time of the monitoring, therefore the Direct Observation activity (in MR2) had to be rescheduled. 
· On January 11th, IMPACT was unable to collect any information during one Key Informant Interview in Zi Qar high school, with the High School Manager. Due to a last minute problem, the high school manager sent a replacement for this interview. This replacement was not the most adequate for this interview as he refused to answer any of the questions of the interview. The key informant affirmed he had directives from the Education Department Deputy Manager (based in Hama) to proceed this way. 
· On January 11th, IMPACT was unable to monitor the school itself In Zi Qar. This school was not functional at the time of the monitoring, despite having been chosen by the IP for this activity. Based on information provided by the IP, the school had been impacted by an airstrike. Direct Observation in the school confirmed the school was empty and the building seemed unfinished, with the bottom floor closed and unavailable. Informal gathered information suggest that this building has been used temporarily as shelter for IDPs. 
· As the monitor could gather during his presence in the area, the male students are attending school in the secondary shift to different school - Alaziza primary school, about 1 km to (Zi Qar) school. Female students attend another school in a different location. 
· The participants in the FGD with male parents in Awayjil on 10th January were predominantly second relatives, mostly uncles or brothers to children attending the school, instead of fathers as required by the monitoring. 
· 

Findings
Key Findings
All participants in this monitoring had a positive perception of Taallum and all EA/ED[footnoteRef:8] representatives interviewed affirmed that their ability to deliver education services has improved over the past six months due to training provided by Taallum. Taallum training modules targeted areas such as budgeting, planning, needs assessment, prioritizing, and operations and management. Every participant interviewed found the webinar modules useful in their daily work.  [8:  EA: Education Assembly; ED: Education Directorate ] 

Furthermore, the EA/ED representatives mentioned Taallum’s support for the educational buildings in terms of office furnishings, heaters and fuel, as well as a solar energy device, as main benefits of the Taallum program. 
Supporting schools with fuel for heaters had the most significant positive effect on the quality of education provided in the pilot locations. Additionally, interviews with parents (both male and female), teachers and school leaders showed that although teachers are motivated to deliver good quality education, they lack the most basic means to do so, as schools suffer destruction (lack of doors and windows), lack of furniture, lack of books or other educational materials. Schools being targeted by air strikes represents a major barrier for parents to send their children to school, followed by kidnapping incidents, lack of separation between genders in classrooms, a dire financial family situation that requires the children to work instead of going to school, and lack of heating.

Relevance: 
· Taallum is building relevant capacity through the provision of various trainings (needs assessment, budgeting, planning, operations & management, prioritising, etc.) for EA/ED representatives.
· 20 EA/ED representatives in Anjara (Aleppo governorate), Kafr Nbol (Idleb governorate), Ma’arat Al Nouman (Idleb governorate) considered the Taallum webinar modules useful and addressing the main gaps in knowledge. 
· Seven out of sixteen teachers/school leaders in Awayjil (Aleppo governorate), Basratun (Aleppo governorate), Kafr Nbol (Idleb governorate), and Ma’arat Al Nouman (Idleb governorate) find that the fuel Taallum provided for their support has positive effect on their ability to deliver quality education. 

Effectiveness: 
· 20 EA/ED representatives in Anjara (Aleppo governorate), Kafr Nbol (Idleb governorate), Ma’arat Al Nouman (Idleb governorate) learned skills in Taallum’s webinar modules that they were able to apply in their daily work.
· According to Taallum field staff, the main challenges in completing the webinar were bad or lack of internet connection, airstrikes, and the lack of capacity of some participants who faced challenges to fill out the files in the modules due to their lack of experience in these type of forms.


Findings by Research Question
Research question 1: What difference is Taallum making to the capacity of EAs and EDs to prioritize and deliver education services? (What works and why?) Have counterparts been able to effectively complete modules? Why/why not? What have they learnt? How have they been able to apply this? Why/why not? What is making the biggest different to the capacity of EAs and EDs, and their ability to deliver education services? What is preventing them from doing their work, including internal and external factors? 
Taallum delivers capacity building support through different webinar modules. Module 1 is a general introduction to Taallum and targets general skills, such as operations and maintenance, as well as prepares the participants for the subsequent modules. Module 2 aims at improving the learning environment for teachers and children. This module covers topics such as needs assessment, prioritisation, planning and budgeting. 
In Anjara (Aleppo), 19 out of 19 participants completed module 1 of the webinar and 17 out of 17 completed module 2 of the webinar. In Ma’arat Al Nouman (Idleb), nine out of nine participants completed module 1 and ten out of 12 completed module 2. 
According to Taallum staff interviewed in both governorates, the main challenges in completing the modules were bad or lack of internet connection, participants not attending or having no experience in filling out the files requested in the modules, and intense shelling, which prevented participants from completing the modules. According to one participant in Kafr Nbol (Idleb) there were no challenges in completing the modules, whereas one participant in Ma’arat Al Nouman (Idleb) mentioned that the files were complicated to fill out and that it become somewhat routine after a while, while another participant mentioned that the time to fill out the modules was too limited. IMPACT does not have any additional information on why this was the case. Two out of three participants interviewed in Ma’arat Al Nouman mentioned that they would like to receive financial support from Taallum for attending the webinar as their current salary is very low.
All four participants interviewed in KII in Kafr Nbol and Ma’arat Al Nouman (both in Idleb governorate) found all modules (operations & maintenance, needs assessment, prioritizing, planning, budgeting) to be useful and relevant to their daily work. According to the participants, the modules address the most important knowledge gaps. Taallum’s capacity building program has increased the participants’ ability in planning and delivering education services. All four participants interviewed in Idleb governorate confirmed that they have a greater ability to fulfil their daily work today if compared to six months ago. The Taallum training modules have increased their understanding of the various tasks that these trainings are focused on.  
Eight EA/ED representatives interviewed in a FGD in Anjara (Aleppo) as well as seven EA/ED representatives interviewed in a FGD in Kafr Nbol (Idleb) described that the main challenges in their work and the main barriers for EDs/EAs to provide educational services are the lack of financial support, e.g. a lack of consistent salaries forced some teachers to find another job, lack of transportation, and poor security conditions due to intense airstrikes. Schools have been directly targeted which negatively affected both teachers and students. One participant in Kafr Nbol suggested to build shelters from bombing in the schools in order to mitigate this barrier to provide education. One of the participants in Anjara mentioned that the way the educational process in schools is governed by the donor policy is problematic among teachers and schools. No other participant mentioned this. According to all eight participants in Anjara and the seven participants in Kafr Nbol, the support provided by Taallum makes the biggest difference and has increased their capacity and ability to deliver education services. In Kafr Nbol, participants mentioned that Taallum has made a big difference on their ability to support schools and that the main benefit is the provision of basic needs in the educational complex. For example, Taallum supplied the school with a solar energy device to overcome the problem of power outages, provided heaters and fuel, as well supplied office furniture, laptops and printers for educational complexes. Although they view Taallum overall positive, the participants in the FGD in Kafr Nbol mentioned that Taallum is very slow in responding to their demands. 

Research question 2: What difference is Taallum making to conditions for teaching and learning in pilot locations (including in the classrooms)? How have conditions for teaching and learning changed? Why? Why not? (What has caused these changes?) What are the barriers for parents in sending their children to school? How have these changed? Why? Why not? (What has caused these changes?)
In Ma’arat Al Nouman (Idleb), Taallum has repaired two education facilities, according to plan, and has refurbished two education facilities (three education facilities were supposed to be refurbished). In Anjara (Aleppo), the Taallum field staff interviewed refused to answer this particular question. In Kafr Nbol (Idleb), Taallum has repaired three education facilities out the total of four education facilities planned for repairs. Refurbishing of the facilities is still pending. In Awayjil, Taallum has repaired four education facilities and refurbishing is still pending. Taallum field staff interviewed in Basratun did not know the number of education facilities that have been repaired or refurnished, or should be repaired or refurnished with Taallum support. 
Twelve out of 14 teachers have completed the training in emergency education provided by Taallum in Ma’arat Al Nouman (Idleb). In Kafr Nbol (Idleb), nine out of nine teachers have completed the training and in Awayjil (Aleppo) 17 out of 17 teachers have completed the training. In Anjara (Aleppo) and Basraturn (Aleppo), this specific training has not been implemented yet. No information was available regarding the number of students who received learning material since the beginning of the Taallum program.[footnoteRef:9]  [9:  In Anjara, the Taallum field staff interviewed refused to answer, while the Taallum field staff in Ma’arat Al Nouman indicated he did not know the answer.] 

Quality of education 
Teachers and school leaders in four locations (Aleppo: Awayjil and Basratun, Idleb: Ma’arat Al Nouman and Kafr Nbol) explained to IMPACT monitors that they are not able to provide good quality education due to a number of obstacles, these being mainly:, the difficult security context, lack of teaching staff with suitable qualifications and experience, lack of available drinking water in schools, transportation difficulties, lack of heating, and lack of books. 
In Kafr Nbol, two out of four teachers and school leaders whom IMPACT monitors interviewed had not heard of Taallum itself, while two said Taallum improved their ability to provide good education by giving them a salary. Two out of the four teachers and school leaders who participated in the monitoring in Awayjil had not heard of Taallum itself, whereas according to the other two the fuel provided by Taallum for heating made a big difference. Two out of four teachers and school leaders interviewed in Basratun had not heard of Taallum itself, while one said the fuel provided by Taallum for heating was helpful, although this participant added that the fuel came too late as it was only delivered at the end of the first semester; another one mentioned that the seminars provided by Taallum increased his ability to provide quality education. One out of four teachers interviewed in Ma’arat Al Nouman mentioned that the capacity building courses provided by Taallum were helpful, one had not heard of Taallum before, one found Taallum support to be positive, but was not able to name any concrete examples of that support and one said there is very little support from Taallum, only some books and stationary.  
IMPACT monitors asked parents in the four locations (Awayjil, Basratun, Kafr Nbol, Ma’arat Al Nouman) to identify the main challenges in the school that are barriers to the quality of education their children receive. All parents agree that the lack of safety is the main barrier for their children, as well as the lack of heating during winter. Male parents in Kafr Nbol added that air raids that directly target schools is one of the main factors that affects the quality of education. Also, according to female parents in Kafr Nbol, other barriers are the distance between the school and the homes- the longer the way the more dangerous it is for the children to attend school, due to kidnappings (especially for female students), and the lack of transportation. Additionally school periods have been divided into morning periods and evening periods, which is problematic as the students are more alert during the morning period than the evening period and returning home late after the evening period increases the danger for the students as well. Furthermore, classrooms tend to be very crowded (40 students or more per classroom) and not all teachers are able to effectively control the class. 
Another element that participants mentioned as a key barrier for children’s education in these school are a lack of drinking water in the schools, sanitary facilities are not always available in the school buildings, or schools are damaged (leaking from the roof, lack of doors and windows, etc.). Often schools are not equipped with sufficient furniture for all students. For example, up to five students share a desk, as mentioned by male parents in Basratun. Female parents in Ma’arat Al Nouman and male parents in Kafr Nbol suggested to rent basements instead to teach the students, however, doing so would further increase the difficulty for female students to attend school as parents would not feel comfortable letting them go to other houses for school. 
Conditions for learning & teaching 
According to three teachers and school leaders interviewed in Kafr Nbol the physical state of the schools is not suitable for teaching and learning, as the building is partially destroyed, there are no educational materials, there are no desks or other furniture and the building does not have any doors or windows. In Basratun, teachers and school leaders expressed similar concerns, as the school building is in a poor condition and not fit for cold weather. The school in Ma’arat Al Nouman has been damaged by air strikes and has also no windows or doors, severe shortage on furniture and no educational aids. Teachers and school leaders in Awayjil found the conditions for learning and teaching to be appropriate, as there are available desks and heating is available most of the time. 
All teachers and school leaders interviewed in Awayjil, Basratun, Kafr Nbol and Ma’arat Al Nouman in monitoring round 2 told IMPACT monitors that the main difficulties regarding the conditions for teaching and learning are the lack of security due to air strikes, the lack of educational materials, such as maps, models or coloured printouts, lack of qualified teachers, and the financial challenging situation (many teachers do not receive any salary at all). All teachers mentioned that financial support would make the greatest difference to the conditions for teaching and learning. Classrooms often host 50 students and more which severely affects the students’ ability to concentrate, as a teacher in Basratun explained. 
A teacher in Awayjil explained that the conditions for learning and teaching had improved in the past months due to the support provided by Ihsan organization, which repaired the damaged school building and distributed schoolbags, provided stationery, and educational materials. According to this participant, this support has increased the number of students. In Basratun, the conditions for learning and teaching have worsened over the past months as students’ repeated absences have increased. Additionally the increased bombardment of the community has worsened the situation. In Ma’arat Al Nouman and Kafr Nbol, the conditions of learning and teaching have not significantly changed over the past months. 
All teachers interviewed in all locations, with the exception of the four teachers in Awayjil, mentioned that learning materials are close to non-existent. The teachers in Awayjil mentioned that the learning materials that have been recently made available are of good quality, one of them mentioned that they have received support from the Ihsan organisation during the past two months. 
According to male parents in Kafr Nbol there are no educational materials, i.e. maps or models needed for geography, physics, biology or chemistry, available. Male parents interviewed in Awayjil and Basratun added that there is also a lack of books. Female parents in Kafr Nbol mentioned that the curriculums should be improved, whereas others were satisfied with the curriculums but indicated that there is a lack of competent teachers. While female parents in Kafr Nbol indicated that the quality of education provided at the schools is good and the teachers are competent, fathers interviewed mentioned that the quality of education is not good at all. Although they also find the teachers to be competent, they mentioned that many schools are destroyed or damaged and often there is a large number of students in the classroom (40 or more) which relates back to the destruction of schools and the large number of students in the classrooms. Some of the male parents in Kafr Nbol mentioned that they are not satisfied at all with the education because children cannot fail grades, no matter if they have acquired the necessary skills or not. 
In Awayjil the male parents interviewed were more satisfied with the quality of education, as according to them they have educational materials and Ihsan organisation has provided them with materials and tools needed. Some female parents in Basratun mentioned that teachers are not sufficiently qualified and do not possess any experience or knowledge in how to deal with the students. The teaching methods are old and based on scaring the children instead of encouraging them. All mothers agreed that the conditions for teaching and learning have not changed in the past months and they did not notice any improvements. 
Barriers for sending children to school 
All parents interviewed in Awayjil, Basratun, Kafr Nbol and Ma’arat Al Nouman agreed that the airstrikes on schools as well as the cold and the lack of heating are some of the main barriers parents face in sending their children to school. Other issues are the lack of separation between male and female students and numerous kidnapping incidents in the area. Another factor is the difficult financial situation that many families are in, which forces children to work in order to aid their families instead of attending school. According to mothers interviewed in Awayjil, a lack of awareness regarding the importance of education and attending school is another reason of parents to not send their children to school. According to all parents, the barriers for not sending their children to school have not changed in the past months.  
All parents interviewed in all locations agreed that education is very important and one of their main worries is that the situation will persist and their children will grow up in ignorance. 
Teachers and school leaders in all four locations confirmed that the deteriorating security situation is one of the main reasons for parents to not send their children to school. This includes air raids but also an increase of kidnaping incidents, especially for female students. Another factor is the lack of heating, as parents are worried their children may fall ill. 
IMPACT carried out Direct Observation spot checks in three schools on the 31st January 2017: 
	Location
	Number of children attending school
	Number of children per classroom
	Ability of teacher to manage classroom behaviour
	Classroom suitable for teaching 

	Awayjil
	1050[footnoteRef:10] [10:  The IMPACT monitor verified this information by checking 28 documents in the school. ] 

	~40 (attendance has increased in the past two months)
	N/A[footnoteRef:11] [11:  The information could not be obtained as no classes were taking place during the visit of IMPACT monitors.] 

	N/A[footnoteRef:12] [12:  The information could not be obtained as no classes were taking place during the visit of IMPACT monitors. ] 


	Basratun
	840[footnoteRef:13] [13:  The IMPACT monitor verified this information by checking 12 documents in the school. ] 

	~35 (attendance has increased in the past two months)
	Good
	The classroom was not clean and not an adequate space for learning.

	Ma’arat Al Nouman
	220[footnoteRef:14] [14:  The IMPACT monitor verified this information by checking 21 documents in the school. ] 

	~10 (attendance has decreased in the past two months)
	Good
	The classroom is not clean, but has desks, doors and windows. 
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